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Introduction 

A growing body of empirical literature in the field of education focusing on teacher personality and teacher development indicate that individual teachers differ from one another in terms of their motivations, commitment as well as attitudes towards teaching and their own professional development (Castro, & Bauml, 2009; de Vries, Jansen, & van de Grift, 2013; Meister, & Ahrens, 2011). If teachers were placed on a continuum  to indicate the extent of their motivation for professional development, at one end of the continuum will be those who are proactive and keen on acquiring new knowledge for their professional development, seeking principled and informed solutions to problems they encounter in the teaching-learning process and applying this knowledge in their teaching-learning context; at the other end of the continuum will be those who are content with doing the bare minimum of being in class and keeping the students in order during the allotted time slots. An important question that presents itself in this regard is why this type of disparity exists among teachers.  
Studies on teacher motivation relate it to one or more of a variety of factors such as teacher stress, affect, burnout, vulnerability, resilience and openness to change (Arifin, 2015; Stoeber, & Rennert, 2008; Tal, & Yinon, 2002). The construct of second language (L2) teacher immunity (Hiver, 2016) theorizes the development of teacher personality and manifestations of teacher motivation in terms of a dynamic process driven by a multiplicity of factors such as teacher self-efficacy, attitudes to teaching, classroom affectivity, burnout, coping, resilience and openness to change. This theoretical construct explicates how and why some teachers retain a positive commitment to the profession while some others plateau or burnout.
According to Hiver (2015), L2 teachers’ constant encounters with challenging or traumatic experiences at work result in the development of a psychological construct which supports their survival in the career. This construct is termed ‘L2 teacher immunity,’ metaphorizing the concept of biological immunity. L2 teacher immunity is defined as “a line of defence to the demands placed on teachers, and the often traumatic experiences they encounter that result in emotional exhaustion and burnout” (p. 226). A teacher’s L2 teacher immunity can take either a productive or maladaptive turn resulting in a corroborating teacher identity. In his pioneering study on the construct of L2 teacher immunity, Hiver (2016) illustrates six teacher types, out of which two are productively immunized and four are maladaptively immunized.

This paper reports on selected findings of a larger narrative case study on the development of L2 teacher immunity in the Sri Lankan government school context, which was informed by ten participants. Drawing on narrative data generated from one of these participants, who manifested characteristics of the maladaptive teacher type identified by Hiver (2016) as Sell-out, this paper aims to delineate findings on the manifestation of maladaptive L2 teacher immunity in a teacher’s professional practice.

Methodology
Research Design
Narrative inquiry was adopted as the research approach, which allowed the researchers to co-construct, together with the participant, a ‘storied’ understanding of the nuances of her L2 teacher immunity and how encounters with challenging scenarios in the profession shape her teacher identity. According to Clandinin (2016), narrative inquiry is both a research methodology and phenomenon that “comprises a view of experience as composed and lived over time, as studied and understood as a narrative phenomenon and as represented through narrative forms of representation”  (p. 15).Thus it allowed in-depth study of the experiences of the participant from an emic perspective. 
Research Questions
Drawing on the theoretical construct of L2 teacher immunity, this paper sets out to address the key research question as to how L2 teacher immunity manifests itself in a teacher belonging to the type known as ‘sell-out’ in relation to the experience of a teacher of English in the context of Sri Lankan government schools.
Data Generation
The participants of the larger study were recruited based on pre-determined inclusion criteria. These were being teachers with a minimum of ten years of experience working on permanent basis and not being on long term leave at the time of data generation (October to December, 2017). To conduct the study, seven schools in the Western Province were selected through convenience sampling. Out of the ten teachers who volunteered to participate, the participant for this study was selected through purposive sampling. 
Data were generated through an 18-item background profile questionnaire (BPQ, mainly consisting of items on demographic data) and a semi-structured interview schedule which elicited the life history narrative of the participant’s career development from a novice to a veteran. For this, the participant was visited at her school workplace. This facilitated the data generation process by adding to the contents of the in-depth interviews with her and providing insights into the workplace dynamics. The participant was prompted to mention a pseudonym of her choice on the BPQ, to ensure anonymity and confidentiality when recording data and research findings. She selected the pseudonym Imali. Imali was provided with the interview schedule in advance so that she would have time to prepare to share her experiences with the interviewer. The interview was audio recorded and transcribed verbatim.
Analysis of Data
The data were analysed by summarizing the narrated events according to a temporal sequence to construct the narrative of Imali’s career history. The interview transcript was analysed by using both theory‐driven and data‐driven codes, adopting a thematic analytical approach.
RESULTS AND DISCUSSION

Portrait of the Participant: Imali

Having sat the General Certificate of Education Advanced Level Examination in the mid-80’s, Imali worked as a secretary in a private firm in Colombo District for over a year. Subsequently, she switched to a career in healthcare sector. However, after working as a residential trainee at a government hospital in Colombo District for over one year, she was fed up with life at the quarters. To “escape that life”, she sat a competitive examination to recruit teachers to government schools. She embarked on teaching at the age of 22, after one year’s training on English language.

Imali’s first appointment was to a school in her native District, Kalutara. The school had not had an English language teacher for many years. After working there for three years, she was to be transferred to another school due to the principal’s attempt to hire a retired teacher on daily payment basis on the pretext that the school lacks a sufficient number of permanent teachers. Imali demanded damages and got a placement to a school which was easier to travel to. It was a primary school and she was motivated to teach there due to the conducive work environment under the leadership of “a very active and good principal.” Having worked there for one year, she had two years of training at a Teachers’ College in Gampaha District. After graduating with a Diploma in Teaching, she started working in her present workplace, a national school for boys situated in Gampaha District, where she moved after her marriage.

In her early 50s at the time of data collection, Imali has three children, the youngest studying in secondary school and the other two at tertiary level. Her husband is a businessman. Both Imali and her husband contribute in the family economy.

In her 28 year-long teaching career, Imali has served 23 years at her current school. She lives only 500 metres from school and either walks or drives there. Currently she teaches 24 periods of English per week. With her experience in healthcare, she also works as the teacher-in-charge of the school health centre. She calls herself an enthusiastic, understanding and self-motivated teacher.
Nuances of Being a Sell-out

According to Hiver (2016), a Sell-out is characterized by three main features: selecting teaching as a career out of self-interest, general indifference towards the profession, and not valuing teaching as a rewarding career. 

Imali’s narrative shows that she entered teaching as she wanted to ‘escape’ her life as a trainee in healthcare. In addition, she mentions that she persisted in the profession due to the conveniences it brought to her personal life:

I’m a bit of an outgoing character so I was not much happy with the job. But […] my children were small, only a walking distance to here; […] I can leave home early and reach home early. So I think that's why I’m still here. 
This echoes Hiver’s (2016) observation that Sell-outs have “no desire to […] break out of their comfort zone.” (p. 192). Because her career being a “comfort zone” to play her role as a mother of three young children was a source of motivation for Imali to stay, the disappearance of such inducement with time means that she might drop-out: as her children have grown up and are becoming more independent, Imali mentions her intention to retire with full pension on completion 30 years of service. This closely resonates with Hiver’s (2016) illustration of a Sell-out: “they feel that teaching is just a means to a paycheck—a job that ultimately they would walk away from if they had the choice” (p. 192). 
Another characteristic of a Sell-out evident in Imali is not perceiving teaching as a rewarding vocation. When asked about the changes she has undergone since the beginning of her career as a novice teacher, her response was, “I think I’m almost the same person still. Sometimes our attitudes may have changed.” This signifies that she does not view herself as a person who has evolved due to the experiences she has gone through in the course of her career. The attitudinal change she refers to is explained as an aversion to identifying herself with other teachers whom she perceives to be “difficult type” and “traditional.” On the contrary, she talks about switching to another occupation so that she could “enjoy” herself, enjoy “freedom” and “get more money.” Apparently, these are goals that she could not accomplish during her long career as a teacher. It is also evident that she has not developed an emotional bond with her career, a state Hiver (2016) illustrates as “emotional unavailability” (p. 191).
This brings us to the most salient characteristic of a Sell-out highlighted by Hiver (2016), i.e. indifference towards the profession, the workplace and the students. This indifference is reflected in the manner in which Imali would address challenging situations in the teaching-learning process. On being asked how she would respond to a situation in which a young hardworking student who is quite good at studies finds it difficult to sit still in his place throughout the lesson, she mentions that she would “give an order to sit in the place and do the job, […], punish him or shout at him or by force he should be made to sit.” This shows that Imali would not make the effort to look for creative strategies that would address the problem at hand. Rather, she would steer ahead on “cruise control” (Hiver, 2016, p. 191). This type of behaviour is an example for what Hiver (2016) terms “detached callousness” (p. 42).
In most instances, Imali’s references to students borders on cynicism. She believes that with the experiences she has gained over the years, she knows how to “handle the students in different, different situations:” The strategy she adopts to keep her students from “trying to play fools” is to act as “a very, very firm teacher” although she is “very friendly” with them outside the classroom. Evidently, she is disposed to mistrust students rather than expect them to act in a responsible manner. Her cynicism, indifference and callousness are akin to that of Julie, a public school teacher in Maslach and Leiter (1997), who manifests a state which they term as “an erosion of emotions” (p. 27).
Conversely, Imali also states that the sole source of satisfaction she derives from her career is teaching children as “some of them really need the help of the teacher to improve themselves, [and] get through their exams.” It is also evident that she is sensitive to the needs of the students in certain aspects. For instance, she acknowledges the necessity for teachers to change their traditional attitudes so as to cater to the needs of the present-day society. 

Although similar critiques of the education system are voiced by the other participants of the larger study which informed this study, what sets Imali apart from productively immunized participants is not being proactive to overcome the issues she voices. Maslach and Leiter (1997, p. 27) delineate a similar type of phenomenon which relates to Imali’s teacher immunity in a vivid manner:

You feel frustrated because you are blocked from achieving your goals. You cannot overcome the obstacles in your path either because you lack sufficient resources […] or you lack control over the work. […] Not surprisingly, you feel ineffective. But you also feel exhausted as a result of wasted time and effort.
conclusions/RECOMMENDATIONS

Trajectories of L2 teacher immunity is a premise which is yet to be explored in depth in the Sri Lankan context. Therefore it is our expectation that, by drawing on the nuances of the characteristics of a maladaptively immunized teacher, this study would help broaden the current understanding of teacher motivation and teacher personality development in this particular context. Although the participant’s narrative provides sufficient evidence on the possible triggers that set the development of a maladaptive L2 teacher immunity in motion, discussing them at length is beyond the scope of this abstract; nonetheless, it is a subject worth pursuing. Therefore, further in-depth study of individual teacher’s narratives of becoming teachers is necessary to develop an understanding of diverse teacher identities and the dynamics that influence the development of such identities.

While Imali, the participant of the present study, manifests characteristics of the maladaptively immunized teacher type Sell-out, it is interesting to note that the characterization does not fit her in certain aspects. This could be due to the manifestation of L2 teacher immunity in a teacher’s professional practice being influenced by a host of subjective factors such as their personality characteristics (including their personal values), early career experiences, and developing (or not developing) a sense belongingness to a community of practice. Therefore it will be of interest to conduct further in-depth exploration of nuances of teacher types in terms of their manifestation of L2 teacher immunity. It is expected that such studies would help identify tendencies in teachers to develop maladaptive immunity at early career stages so that remedial measures could be adopted. 

References

Arifin, H. M. (2015). The Influence of Competence, Motivation, and Organisational Culture to High School Teacher Job Satisfaction and Performance. International Education Studies, 8(1), 38-45.
Castro, A.J., & Bauml, M. (2009). Why Now? Factors Associated with Choosing Teaching as a Second Career and Their Implications for Teacher Education Programs. Teacher Education Quarterly, Summer Issue, 113-26.

Clandinin, D.J. (2016). Engaging in Narrative Inquiry. London: Routledge.
de Vries, S., Jansen, E. P., & van de Grift, W. J. (2013). Profiling teachers' continuing professional development and the relation with their beliefs about learning and teaching. Teaching and teacher education, 33, 78-89.

Hiver, P. (2015). Once Burned, Twice Shy: The Dynamic Development of System Immunity in Teachers. Motivational dynamics in language learning, 214-237.

Hiver, P. V. (2016). Tracing the Signature Dynamics of Language Teacher Immunity (Doctoral dissertation, University of Nottingham).

Maslach, C., & Leiter, M.P. (1997). The Truth about Burnout: How Organizations cause Personal Stress and What to Do about It. San Francisco: Jossey-Bass.

Meister, D.G., & Ahrens, P. (2011). Resisting plateauing: Four veteran teachers’ stories. Teaching and Teacher Education, 27(4), 770-778. doi:10.1016/j.tate.2011.01.002

Stoeber, J., & Rennert, D. (2008). Perfectionism in school teachers: Relations with stress appraisals, coping styles, and burnout. Anxiety, stress, and coping, 21(1), 37-53.

Tal, C., & Yinon, Y. (2002). Teachers' conservatism, openness to change, transcendence and self-enhancement in daily life and in school situations. Social Psychology of Education, 5(3), 271-293.
acknowledgmentS

We are grateful to all the participants who informed the narrative study, in particular to Imali (pseudonym) for sharing her views in a very liberal manner.

PYU3266 – Essentials of Geology 

5
4                                  

ISSN 2012-9916 © The Open University of Sri Lanka
                                                                                                                                             
 ISSN 2012-9912 © The Open University of Sri Lanka 
   
 5

