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Introduction 
The research on language learner and motivation has a history of over 50 years, reviewed in detail by Dörnyei (2001), who later contributed to the shift in gears in the motivation theory by focusing on the self in detail. Dörnyei’s L2 motivational self-system identifies two selves; which are the ‘ideal self’ and the ‘ought to’ self (Dörnyei, 2014, p. 8) that can influence L2 learning motivation. At their introduction by E.T Higgins in 1987 (as cited in Dörnyei, 2005, p.100), these two self concepts displayed promise in understanding motivation. In theory, the ideal and ought-to (or ought) selves presented a linear link to motivation and were proven credible in understanding language leaner motivation by many empirical studies (Dörnyei and Chan, 2013; Taguchi, Magid and Papi, 2009; You and Dörnyei, 2016). However, this relationship later posed inconsistencies, which produced Dörnyei’s later studies which discuss motivation in the light of the Complex Dynamic Systems Theory (CDST) (Ushioda & Dörnyei, 2011, p.89). It identifies each individual trait in motivation theory as a complex system. An alternative debate to understanding motivation was presented by Norton who introduced “investment” as a theory that “signals the complex relationship between language learner identity and language learning commitment” (Norton, 2013, p.3). Investment has “emerged as a ‘significant explanatory construct’ (Cummins, 2006 p. 59 as cited in Norton, 2013, p.8) in understanding L2 motivation, specifically among adults. 
In reviewing these theoretical debates on motivation, two ideas can be singled out: a) any single aspect of motivation theory can turn out to be complex and b) it is important to focus on the self or the individual. 
The present study is situated in the larger picture of motivational research as an attempt to analyse the presence of the ought-to self among a selected group of student teachers. As E.T. Higgins explains, the ideal self is “concerned with hopes, aspirations, advancements, growth, and accomplishment” and the ought self concerns “safety, responsibilities, and obligations” (Dörnyei, 2005, p. 101). In short, the ideal self has a “promotion focus” and the ought-to self has a “prevention focus” (Dörnyei, 2005, p. 101). This will guide the decisions on if a certain claim reflects the ought-to self or not.
Hence, this study attempts to answer the following research question:

· What is the nature of the ought-to self in the selected group of student teachers? 

The complexity in the singular traits that comprise motivation theory has implications to the methodology of motivation research; i.e. adopting “dynamically informed research designs” (Dörnyei, Henry, and MacIntyre, 2014, p.5) is crucial in Second Language Acquisition (SLA ) and L2 motivation research. In this study, I have focused on the aspect of the self and anticipated complexity in this single theoretical trait. I do not attempt judgements on the presence or absence of L2 learning motivation, simply because the data does not allow such linear judgements. Also, in keeping with the suggestion by Dörnyei, Henry, and MacIntyre (2014), I use a visual called ‘the career mountain’ as a method to extract evidence of the presence of the ought-to self in the selected group of student teachers. 
Methodology
The present study adopts a constructivist approach to knowledge. Hence a qualitative methodology is adopted with the visual (Career Mountain. See fig.1) as the data collection tool. The visual was used in hope of indirectly retrieving evidence of the self-concept.
The population of the study consists of a class of student teachers reading for the Bachelor of Education in English Language Teaching (B.Ed in ELT). At the point of data collection (May-Oct 2019), the student teachers were at the end of the second semester of the programme. Out of the students who gave informed consent, a randomly selected sample of 9 students participated in the study.

The students were given an image of a fleet of stairs with miniature humans arduously climbing each step (see fig. 1). Each step of the mountain was identified as an achievement in their career and the participants were asked to write/draw their journey from the present to the top of the mountain. They were analyzed for evidence of the ought-to self. 

Figure 1
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Career Mountain

RESULTS AND DISCUSSION
The Career Mountains were filled with statements of the career progress of each participant.  Due to the suggestive nature of the visual, the participants expressed their career progression as a series of events resulting upward mobility in their social and personal lives. 
All the participants expressed the need to complete the Bachelor’s degree (one participant stated that she wanted to obtain a first class). Four out of nine want to complete an MA and one out of them wanted to continue studies up to a PhD. Hence, achieving the educational goals was a common objective. However, it was clear that the participants imposed the desire to complete the degree (and to achieve higher degrees) on themselves, thereby suggesting that it has a “prevention focus” (Dörnyei, 2005, p.101). 
For some participants, achieving additional personal goals was a significant part of the career mountain. One participant drew her future family, i.e. herself, her future husband and two children, at the top of the career mountain. She presented her life goals as follows: 
Complete degree and diploma in early childhood [education] – assistant teacher and marry – start pre-school and have babies – director of my pre-school and happy family. 

It is interesting to note that she wanted to become the director, a wife and a mother, and that one role is not mutually exclusive from the others. Her ultimate achievement was given in three points as: director of my pre-school, happy family and travelling. Although these goals were quite personal, they suggest an obligation towards herself. Achieving these goals is not a choice for her. It is rather a necessity.
Three more participants focussed on themselves. One stated her goals as becoming a “famous personality among [sic] [her] society” while another repeatedly stated that she wanted to be a “respected teacher” “respected educational director” and finally a “respected person”. Both participants focused on themselves with strong implication of catering to societal demands. The third participant wrote promises at each step starting with the phrase “I will” and they seem to be notes to self. Her career will start as a teacher at a government school by the age of 27 and progresses to becoming a lecturer in child psychology by the age of 33. Each step of the way is recorded in detail complete with a personalized timeline. Interestingly, she named her Career Mountain “Animosque” meaning courage in Latin. These comments suggest that apart from completing the Bachelor’s degree and achieving higher qualifications, the participants have a personal obligation to succeed. This is fuelled by the need to please societal expectations of them. Hence, they indicate evidence of the ought-to self. 
Another participant coupled herself and her immediate family in her achievement. She wrote: “I hope to reach the highest position of my career” and adds the phrase “with my father and mother”. This resonates the need to realize the dreams of parents, which is a strong rhetoric in Sri Lankan culture. 
In the analysis, it was evident that all the participants displayed an obligation to be successful as a teacher. This was presented as an obligation of success towards themselves, society and towards their parents.
conclusions
The ought-to self was an evident trait in the career mountains. It consisted of an obligation towards oneself, and towards society. For one out of the nine participants, it encompassed the obligation of making one’s parents happy. Hence, it can be concluded that among the participants in the study, the ought-to self is a noticeable factor contributing to construct their image of the future self. This conclusion is not exhaustive, in that, the ought-to self is not identified to be the only factor affecting one’s image of the future self. However, its contribution to creating the future teacher self is undeniable. Its impact on the L2 learning motivation can be studied in the second phase of this study. 
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