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INTRODUCTION 

Teachers play the crucial role in the development of the student, society as well as the nation. 

Lokman (2012) claims that teachers form the nucleus of any system of education. 

Professional development (PD) enhances teachers’ knowledge, skills and attitudes and 

enables them to enrich approaches in order to improve the quality of teaching and learning. 

Post Graduate Diploma in Education (PGDE) programme is the basic professional 

qualification a Sri Lankan graduate teacher can obtain. The main purpose of PGDE 

programmes is to bring about professional and career advancement of non trained graduate 

teachers.  Faculty of Education of the Open University of Sri Lanka (OUSL) offers PGDE 

programme of 15 months duration in open and distance mode. It conducts PGDE through 

almost all its Regional/ Study centres all over the Island.  

Teachers’ beliefs, perceptions and attitudes towards PD initiatives have a powerful impact on 

the effectiveness of those programmes after implementation. (Friedman,2011). Therefore, 

strong consideration  should be given to teachers’ perceptions on PD practices to enhance 

their quality. Understanding teachers’ perceptions and views of PD practices may be helpful 

to improve the outcomes and success of those practices. Hattig and de Kock (2008) also found 

that beliefs, perceptions and attitudes of teachers towards the PD experiences have a 

tremendous impact on the effectiveness of those programmes.  

 

Hence, this study identifies teachers’ perceptions on the effectiveness of the PGDE 

programme they participated in. Effective teacher PD can influence teachers’ learning, the 

method and practice of teaching and student learning. Effective PD can bring about improved 

student achievement by empowering teachers and teaching. Villereal (2005) identified seven 

fundamental principles that give an effective professional development programme for 

schools with a diverse student population. He summarized these principles as a lifelong 

process, based on adult learning theory, essential for quality schools for minority students, 

can be enhanced through a technology enriched environment, partnered with a strong 

curriculum, critical in an accountability system, require commitment and support from federal 

and state level. 

The literature emphasized that effective PD programmes need to be attentive to the broader 

change process and should focus on the improvement of student learning through teacher 

development. Therefore this study aims to explore teachers’ perceptions on the effectiveness 

of the PGDE programme conducted by the OUSL.  

To guide the research, the following research questions were formulated. 

1. What are teachers’ perceptions in relation to the effectiveness of the PGDE 

programme.?  

2. Are there any significant relationships between teachers’ perception on the 

effectiveness of the PGDE programme and teachers’ in terms of; 

 Gender 

 Age 

 Length of teaching experience 

 First degree? 

3. How can the effectiveness of the PGDE programme be improved?  
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METHODOLOGY 

 

This study used a survey research design. This study involved the population of Graduate 

teachers in Sri Lanka. The target population was Graduate teachers in Jaffna district. The 

sampling technique used in this study was purposive sampling technique. One hundred and 

fifty five graduate teachers who followed PGDE at Jaffna Regional Centre (JRC) of the Open 

University of Sri Lanka (OUSL) in 2014/2015 academic year were purposively selected for 

this study. Researcher designed survey questionnaire was used to study teachers’ perceptions 

on the PGDE programme. One hundred and ten student teachers responded to the survey. 

DATA ANALYSIS 

 

The data from the questionnaire survey was analyzed with the SPSS (Statistical Package for 

Social Sciences).  The data were analyzed using statistical mean ( x ) and standard deviation 

(SD). Mean and standard deviation were employed to determine the patterns in the views of 

teachers on the effectiveness of the PD programme. ANOVA test and t-test were used to 

examine if there is any relationship between demographic characteristics and teachers’ 

perceptions. 

 

To understand thoroughly about teachers’ perceptions on the effectiveness of the PGDE 

programme, student teachers were asked to respond to 14 items in the survey instrument. 

Teachers’ perceptions about the effectiveness of the PGDE were identified on a 4-point Likert 

scale. Teachers’ responses were analyzed and presented as frequencies and percentages. 

Means and SD were also calculated to study their perceptions. 

RESULTS AND DISCUSSION 

 
This part presents the findings of the study.  

 

Table 1. Demographic characteristics of the survey respondents. 

 

 

 

 

 

 

 

 

 

 

 

 

Main characteristics Sub Group Total 

N % 
Gender Male 47 43 

Female 63 57 
Age 20-25 1 1 

26-30 42 38 
31-35 44 40 
36-40 16 15 
41-45 6 5 
above 45 1 1 

Experience 1-  2 57 52 
3- 5 21 19 
6- 10 28 25 
11- 15 1 1 
Above 15 3 3 

Degree Arts 46 42 
Science 38 35 
Commerce 4 4 
Fine Arts 13 12 

Agriculture 1 1 
ICT 8 7 
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The above table shows that 57% of the teachers are female and 79% of them are below 35 

years age. Further, 52% of them have less than two years of teaching experience and 42% of 

them are Arts graduates.  

The following table illustrates teachers’ perception on the PGDE programme.  

 

Table 2. Teachers’ perceived effectiveness of the PGDE programme 

  Perceptions on effectiveness of PGDE programme 
OUSL SA A D SD 

Mean SD N % N % N % N % 

1 
The professional development programme was 
designed based on the interests and needs of the 
participants 

3.28 0.584 33 32 68 67 1 1 0 0 

2 
Developed my ability to work collaboratively with 
parents and colleagues 

3.26 0.626 34 33 64 63 4 4 0 0 

3 
Developed ability to reflect critically on own 
practice to improve the quality of my work 

3.42 0.619 47 46 54 53 1 1 0 0 

4 Renewed my  enthusiasm for teaching 3.66 0.605 72 71 29 28 1 1 0 0 

5 Developed my ability to learn independently 3.55 0.653 63 62 36 35 3 3 0 0 

6 Prepared me to perform administrative duties 3.36 0.669 45 44 52 51 5 5 0 0 

7 The objectives of the programme were made clear 3.3 0.575 34 33 68 67 0 0 0 0 

8 
The material covered will be useful in improving 
student learning 

3.47 0.623 52 51 49 48 1 1 0 0 

9 
The programme has overall value to help accomplish 
nation’s educational goals 

3.3 0.639 38 37 60 59 4 4 0 0 

10 
The professional development provided adequately 
addresses the need for strong teacher-student 
relationships 

3.53 0.641 59 58 41 40 2 2 0 0 

11 
Received regular , timely feedback on our 
performances 

3.31 0.689 43 42 52 51 7 7 0 0 

12 
Teaching practice was observed multiple times  and 
by multiple observers 

3.35 0.699 45 44 52 51 4 4 1 1 

13 
A valid rubric was used for observing teaching 
practice 

3.5 0.628 56 55 45 44 1 1 0 0 

14 
Enable teachers to practice new techniques in a 
stimulated class room environment before trying 
them with real students. 

3.44 0.637 50 49 50 49 2 2 0 0 

 

Most of the student teachers strongly agreed that the programme was effective. More than 

50% of the student teachers strongly agreed that their PGDE programme renewed their 

enthusiasm for teaching (Mean= 3.68, SD=0.556), developed their ability to learn 

independently (Mean=3.55, SD=0.653), adequately addressed the need for strong teacher-

student relationships (Mean=3.53, SD=0.6641) , used a valid rubric for observing teaching 

practice (Mean=3.50, SD=0.628) and  material covered in the programme will be useful in 

improving student learning (Mean=3.47, SD=0.623). 

 

However some student teachers did not agree with some statements regarding the 

effectiveness of the PGDE programme. Mean values are lower for some aspects including the 

programme developed their ability to work collaboratively with parents and colleagues 

(Mean=3.26, SD=0.626), designed based on the interests and needs of the participants 

(Mean=3.28, SD=0.584), the objectives of the programme were clear (Mean values =3.30, 

SD=0.575). Further, teachers expressed their disagreement on the statement “The programme 

has overall value to help accomplish nation’s educational goals” (Mean=3.28, SD=0.639).  

To investigate the relationships between teachers’ demographic characteristics namely 

gender, age, length of experience, first degree and their perceptions on effectiveness of the 

PGDE programme, ANOVA test was used. This is further illustrated in detail as follows: 
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Table 3. ANOVA on overall mean scores of perceptions on the effectiveness of the PGDE 

programme 
Democr

atic 

variable 

Items on the effectiveness of the programme Sum of 

Squares 

df Mean 

Square 

F Sig. 

Age Developed ability to reflect 

critically on own practice to 

improve the quality of my work 

Between Groups 3.793 4 0.948 2.535 0.045 

Within Groups 37.407 100 0.374     

Total 41.2 104       

The professional development 

provided adequately addresses 

the need for strong teacher-

student relationships 

Between Groups 6.283 5 1.257 2.748 0.023 

Within Groups 46.184 101 0.457     

Total 52.467 106       

Received regular , timely 

feedback on our performances 

Between Groups 5.787 5 1.157 2.364 0.045 

Within Groups 49.953 102 0.49     

Total 55.741 107       

Teaching practice was observed 

multiple times  and by multiple 

observers 

Between Groups 6.621 5 1.324 2.624 0.028 

Within Groups 51.481 102 0.505     

Total 58.102 107       

A valid rubric was used for 

observing teaching practice 

Between Groups 5.542 5 1.108 2.508 0.035 

Within Groups 44.194 100 0.442     

Total 49.736 105       

Enable teachers to practice new 

techniques in a stimulated class 

room environment before 

trying them with real students. 

Between Groups 8.774 5 1.755 4.248 0.001 

Within Groups 42.547 103 0.413     

Total 51.321 108       

Gender The objectives of the 

programme were made clear 

Between Groups 1.858 1 1.858 4.976 0.028 

Within Groups 39.941 107 0.373     

Total 41.798 108       

 

For the research question regarding the relationship between teachers’ perceptions and their 

demographic characteristics, significant differences were observed between teachers’ age and 

their perceptions on PGDE programme. Significant difference was observed between young 

and elder teachers’ perceptions on six aspects of the programme. (p value <0.05).  

 

Significant differences were observed between teachers’ gender and their perceptions on 

PGDE programme. Significant difference was observed in the perceptions of male and female 

teachers on the item “The objectives of the programme were made clear” (p<0.05). However, 

no significant difference was revealed in the relationship between teachers’ gender and their 

perception on other thirteen items. No significant differences were observed between 

teachers’ perceptions on the PGDE programme and the length of their teaching experience 

and their first degree.  

 

CONCLUSION 

 

This study explored the graduate teachers’ perceptions on the PGDE programme conducted 

by the OUSL. Most of them had positive views on the programme; however they found some 

aspects of the PGDE programme were not effective. Further, their perceptions on the 

effectiveness of PGDE programme were significantly affected by their age and gender. As 

teachers are the most valuable human resources in the Sri Lankan Education system, effective 

professional development programmes should be planned and provided to improve their 

quality. The following recommendations were made based on the findings of the study. 

PGDE programmes should be planned and designed according to the needs and interests of 

the participants. It should be able to develop abilities among the teachers to work in and out of 

the school. Hence, it is quite important to take into account teachers’ perceptions on 

programme. The university might consider reviewing their curriculum with a view to 

accomplishing nation’s educational goals. 
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